The study has examined variations in family socialization practices among Anglo-Americans and Mexican-Americans and the effect of these practices on achievement values, self-concept, and educational achievement. Data were collected and analyzed on 102 junior high school students and their families. Factor analysis techniques and Guttmen Scaling were used to generate a series of measures that describe the achievement training and independence training that the child experiences in the home, his self concept, and achievement value orientations. The Mexican-Americans studied apparently experienced much less independence training than did their Anglo peers. Mexican-American boys in particular were granted little autonomy in decision making; had little confidence in their ability to succeed in school, and were fatalistic abcut the future despite the high level of achievement training to vbich they are exposed in the home. Results suggest that direct attemps.s to encourage greater academic effort on the part of the student may actually inhibit academic performance. In contrast, parental independence training results in significant gains in achievement among both groups. This is accomplished by increasing the student's confidence in coping with his physical and social environment, especially with the classroom situation where students are expected to perform independently. (Author /JMB) 
The study has examined variations in family socialization practices among Anglo-Americans and Mexican-Americans and the affect of these prrxticas on achievement values, self-concept, and educational achievement.
Data were collected and analyzed on 102 junior high school students and their families. Factor analytic techniques and Guttmen scaling were used to generate a series of measures that describe the achievement training and independence training that the child experiences in the home, his self-concept, and achievement value orientations.
The Mexican-Americans studied apparently experienced much less independence training than did their Anglo peers. Mexican-American boys in particular were granted little autonomy in decision making. In addition, these same students were found to have little confidence in their ability to succeed'in school and to be somewhat fatalistic about their future despite the high level of achievement training to which they are exposed in the home.
The results of a path analysis suggest that direct attempts to encourage greater academic effort on the part of the student may actually inhibit academic performance. In contrast, parental independence training results in significant gains in achievement among both groups of students. This is accomplished by increasing the student's confidence in coping with his physical and social environment especially the classroom situation where students are expected to perform independently.
FAMILY SOCIALIZATION AND EDUCATIONAL ACHIEVEMENT IN IWO CULTURES: MEXICAN-AMERICAN AND ANGLO-AMERICAN1
Family structure has been shown to be one of the most important determinants of achievement motivation and educational attainment.
2 Achievement orientation appears to be the result of two types of family socialization practices; achievement training which occurs in the home when parents set high goals for their children and communicate to them expectations for high achievement; and independence training which occurs when parents encourage self-reliance by granting their children enough autonomy to make their own decisions and to accept responsibility for success or failure. Thogh achievement training,parents attempt to foster the desire in their children to do things well; through independence training, they encourage them to do things on their own initiative.
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McClelland concluded as a result of his studies of achievement motivation that:
The data we have to date strongly support the hypothesis that achievement motives develop in cultures and in families where there is an emphasis on the independent development of the individual. In contrast, low achievement motivation is associated with families in which the child is more dependent on his parents and subordinate in importance to them. 4
As a result of this socialization the child develops his self-concept.
Self-concept, variously called self-image or self-esteem, is a personality factor that evolves out of one's sociocultural milieu. An eight-year study conducted by Coopersmith indicated that the important factors related to high self-esteem were the closeness of the relationship between the child and his parents and the type of control or discipline employed by the parents.
Coopersmith also reported that youngsters who had high self-esteem set higher standards for themselves and come closer to achieving these standards than did youngsters with low self -esteem. The present study was undertaken in order to explore differences in achievement orientation and achievement between Mexican-American and AngloAmerican students. Also, it has attempted to ascertain the extent to which these differences are a function of family socialization practiced related to ethnicity and to social class.
Causal Model
If we focus on the process by which family socialization practices affect achievement values, self-concept, and ultimately educational achievement, a causal model can be explicated. The hypothesized structure is outlined in After this population had been stratified according to nationality and language usage, a stratified random sample of 163 families was drawn. In addition to a family interview, school age children from these families were asked to complete a questionnaire. Scores from the Iowa Test of Basic Skills which was alministered in the Spring of 1968 by the school system were also recorded. The present study was restricted to data obtained from the junior high school students in the sample.
In all, complete data were obtained on 102 students; 69 Mexican-Americans, 33 Anglo-Americans.
Scales were developed by separate principal components analysis of the sets of questions designed to measure family language usage, self-concept of ability, parental achieveru,nt training, and achievement value orientations.
31
All but two of these concepts were found to be unidimensional. The questions used to measure achievement training were found to load on four separate factors: parental stress on academic achievement, parental assistance with schoolwork, parental stress on finishing high school, and stress on attending college. The first factor score was used as a measure of achievement training in this study. 32 Similarly, the achievement value orientations were found to load on the following four underlying factors: fatalism versus activism, occupational primacy, planning, and striving orientation.
The fatalism-activism factor score was used as a measure of the student's Jnfidence in dealing with his physical and social environment. TABLE 3   TABLE 4 Zero order correlations can be interpreted as the total effect of an independent variableonadependent variable. 35 This total effect is composed of a direct effect as measured by the path coefficient; an indirect effect through other variables, for example, father's education affects independence training which in turn affects achievement; and a joint or spurious effect that arises out of the mutual correlation of the dependent and independent variables with other variables that precede them in the mldel. 36 Tables 5   and 6 provide breakdowns for Anglo-American and Mexican-American students, respectively, of the total effect of each exogenous and endogenous variable in the model on achievement. Self-concept of ability is seen to have a large direct effect on achievement for both groups of students. Path coefficients are .55 and .43 for
Mexican-American and Anglo-American students, respectively. Moreover, Tables   1 and 2 reveal that the mean self-concept scores for the.e two groups of students are significantly different. The confidence of Mexican-American students in their ability of succeed in high school and college and their estimate of their own ability in comparison to their peers was found to be significantly below that of their Anglo-American classmates.
These differences in self-concept are probably the result of family environment and school experiences. Coopersmith found self-esteem to be related to the type of discipline employed by parents. 37 An examination of the path coefficients in Tables 3 and 4 partially supports this finding.
Among Anglo-American students the path coefficient for independence training and self-concept is .37 indicating that among this group of students that student self-concept is enhanced by parental independence training. In contrast among Mexican-American families self-concept is enhanced by achievement training while independence training has a small negative effect cn this variable. Also self-concept is higher among Mexican-American students who are confident of their ability to manipulate the environment to their advantage. The path coefficient linking activism-mastery to self-concept is .33.
This suggests that encouraging minority students to work indepew3ntly may not be enough to prepare them for experiences in the school that result from their ascribed minority group status and the difficulties and frustrations of attempting to compete with their Anglo-American peers. A study by McDavid suggests that success in school may result in a more positive self-image which in turn mr:r lead to increased success in the school.
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Schwartz found the gap between the self-esteem of Mexican-and AngloAmerican students to be greater at the senior high school level than at the junior high level.39 She interpreted this finding as s "ggesting that
Mexican-American students suffer a loss of self-esteem as their awareness of their minority group status increases.
Value orientations also as hypothesized effect st.dent achievement. In both instances confidence in the ability to manipulate the environment to ones advantage as indicated by activism-mastery scores results in higher levels of achievement in the school. IL the case of Anglo-American students this effect is largely direct. The path coefficient is .111. Among Mexican
American students the effect of this: value orientation is to raise self-concept of ability with an attendant effect on achievement. The indirect effect in this case is .13.
Differences between the two groups of students in value orientations also exist. Mean scores on activism-mastery from Tables 1 and 2 The same emphasis on independent effort in Mexican-American families has a direct effect of .30 on achievement. These findings agree with those of Elder who found that independence training inculcates a desire within students to achieve and produces independent effort on their part to learn. 4o
The large direct effect of this variable on achievement may reflect fundamental differences between the structure of the classroom and the
Mexican-American family as suggested by Anderson and Evans and Anderson. 42
In most classrooms the norm of independence is reinforced by confronting children wilt a sequence of tasks designed to encourage independent action on the student's part.4 3 Students who have been socialized by their families to be somewhat independent perform well in classrooms structured in such a way as to require and reward independent student effort. 44 Since MexicanAmerican students receive considerably less independence training from their parents than their Anglo-American peers (see Tables 1 and 2 ), this variable may be a critical factor in hou well they perform in school.
The degree to which English is spoken in the home also affects achievement both directly and indirectly. Achievement scores for Mexican-American students increase with the amount of English sroken in the home. Since these tests are administered in English and require a high degree of fluency on the part of the student, this result is not too surprising. The effect of this variable on self-concept inforces the effect of language on achievement. The student's self-concept of his own ability appears to be enhanced by increased use of English in the home. This is quite understandable since increased exposure to the language in which he is taught and tes.;ed in the school prepares him to compete at less of a disadvantage with his classmates. As his self confidence rises so do his scores on achievement tests.
Social class as predicted affects student achievement. The direct effect of this variable for both groups of students is positive. However, the direct effect is strongest among Anglo-American students. Indirect effects on achievement are also positive and of the same magnitude for the two ethnic groups. However, for Anglo-American students an increase in father's education, the measure of social class for this study, results in an increase in student's self-concept of ability. Independence training is enhanced by the father's educational level among Mexican-American students, however. In both cases higher levels of achievement result.
Male Anglo-American students out performed their female peers on the achievement test. The path coefficient is -.15 while indirect effects are negligible. Among Mexican-American junior high school students females out performed males. This appears to be a result of differential independence training since the effect in this case is totally indirect. Female MexicanAmerican children appear to receive a greater amount of independence training at this age than males. As a result their achievement in school in enhanced:
Schwartz's study of the Los Angeles public schools also found MexicanAmerican girls to be independent of family authority but to be more dependent It is important to note that while large differences in independence training exist between Mexican-American and Anglo-American families, the level of achievement training to which students are exposed is essentially the same for both groups. This finding suggests that attributing the lack of success of Mexican-American students in the school to a lack of motivation on the part of the students and their -parents, as educators are prone to do, is seriously in error.
Socialization practices in turn appear to be strongly influenced by social class as other studies have found.
It is interesting to note that while both independence training and achievement training increase with father's education, it is the former that is most affected in Mexican-American families and the latter that is most influenced in Anglo-American families. 
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